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Introduction 
 
Within the past decade, the education of students with disabilities has experienced interesting and 
noteworthy trends that are impacting districts’ needs to re-examine services and practices for this 
population. Overall, special education enrollment is decreasing, yet there is a substantial increase 
in the identification of students with more significant disability conditions. There is also an increase 
in providing services in general education settings, as educators struggle with how to schedule 
teachers and staff for inclusive services.  

The state of Texas has recently been under federal scrutiny regarding under identification of 
students with disabilities, and is in the process of implementing a plan of corrective action to 
address this issue.  Findings of the United States Department of Education (USDOE) and the Office 
of Special Education Programs (OSEP) as revealed in a recently released letter to the Texas 
Commissioner of Education, state: 

1. “TEA failed to ensure that all children with disabilities residing in the state who are in need of special 
education and related services were identified, located, and evaluated, regardless of the severity of 
their disability, as required by IDEA section 612(a)(3) and its implementing regulation at 34 CFR 
§300.111.  

2. TEA failed to ensure that FAPE was made available to all children with disabilities residing in the 
state in Texas’s mandated age ranges (ages 3 through 21), as required by IDEA section 612(a)(1) and 
its implementing regulation at 34 CFR §300.101.  

3. TEA failed to fulfill its general supervisory and monitoring responsibilities as required by IDEA 
sections 612(a) (11) and 616(a)(1)(C), and their implementing regulations at 34 CFR §§300.149 and 
300.600, along with 20 U.S.C. 1232d(b)(3)(A), to ensure that ISDs throughout the state properly 
implemented the IDEA, child find, and FAPE requirements.” 

 
There is a significant increase in focus on accountability for the performance of students with 
disabilities. Schools are being judged on the success of every single student, including students with 
disabilities, who historically have been exempt from stringent standards of accountability, and had 
limited access to enrolled grade level curriculum standards.  

Educating students with disabilities has shifted from a concentrated focus on deficits to achieving 
outcomes, resulting in academic success at each student’s enrolled grade level. Collaboration 
among stakeholders is viewed as a critical skill in an area previously characterized by a separate 
system. The requirements of the Individuals with Disabilities Education Act (IDEA) and participation 
and performance in statewide assessments have caused schools to critically examine the delivery 
of instruction and supports for students with disabilities that move beyond compliance to quality 
and equity for all learners.  
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SPRINGTOWN ISD’S MOTTO, VISION, AND MISSION  
 

Motto 
All students in Springtown Schools will be SAFE, SECURE, and SUCCESSFUL.  
 

Vision 
To provide efficient and effective school processes ,which result in success for all students.  
 

Mission 
To provide all students with an educational program that will allow them to develop to their 
potential, to be well-adjusted, and able to make positive contributions to a free enterprise society. 
 
In keeping with the district’s stated Motto, Vision, and Mission, the Springtown Independent School 
District engaged this study to address the quality and impact of services provided to students 
with disabilities. 

HISTORY AND PURPOSE 
 
Stetson & Associates, Inc. was commissioned to conduct a review of the special education program 
to determine the quality and impact of services for students with disabilities in Springtown 
Independent School District (Springtown ISD) in the spring of 2018. As a prelude to the evaluation, 
evaluators completed a comparable study of Springtown ISD with seven other school districts 
relative to enrollment, staffing, student performance, budget, and compliance. This study informed 
many of the findings and recommendations of this formal review and is found in Appendix A. 
 
This special education program review was developed with the active participation and input of 
Springtown ISD central office administrators, school administrators, teachers, support service 
providers, and parents of students. Springtown ISD is commended for taking positive steps to 
ensure effective and equitable practices in its programs and schools. The decision to evaluate the 
special education program is an impressive step toward excellence and continuous 
improvement for all students. 
 
QUALITY STANDARDS FOR SPRINGTOWN ISD SERVICES FOR STUDENTS WITH 
DISABILITIES 
 
The lead evaluator met with the Springtown ISD central administrative staff for the purpose of 
gaining their perceptions of services for students with disabilities, and to determine a set of 
standards that will serve as the foundation for this program review. This meeting generated the 
following Quality Standards for Springtown ISD: 

“To guide us in achieving our mission regarding students with disabilities, the Springtown ISD has 
developed the following Standards for Services for Students with Disabilities.” 
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Goal/Standard 1: All educators in Springtown ISD have the ability and willingness to individually 
know every student, thus will be able to address the unique needs of each learner. 

Goal/Standard 2:  All Springtown ISD educators have a strong sense of shared responsibility and 
collective ownership for all learners, and this philosophy is evident and expected throughout the 
district. 

Goal/Standard 3: Springtown ISD teachers and instructional assistants feel confident and 
competent in implementing services for students with disabilities that will promote positive 
growth and achievement. 

Goal/Standard 4:  Springtown ISD provides high quality instructional practices characterized by 
high expectations, and captures every learner, including students with disabilities. 

Goal/Standard 5:  Parent and community engagement in Springtown ISD is positive, focused, and 
nurtured by all stakeholders. 

Goal/Standard 6: The district supports an inclusive culture in the minds of parents, students, and 
all educators.  Inclusive practices are valued and supported. 

Goal/Standard 7: Springtown ISD provides services for students with disabilities that offer a full 
array of options and consistency across all schools and levels. 

Goal/Standard 8: Springtown ISD is committed and maintains full compliance with local, state, 
and federal requirements relative to the identification and implementation of the Individualized 
Educational Program (IEP) of services for students with disabilities. 

Goal/Standard 9:  Springtown ISD ensures that human and capital resources are utilized in an 
efficient, effective, and appropriate manner to maximize services for students with disabilities. 

This report is based on a review of services for students with disabilities within the context of highly 
effective, research-based practices.  A comparison of compliance factors is included in the 
comparable district study. While compliance issues may be discussed in this report, the primary 
focus of this review is quality standards for special education services.   

Finally, this report is guided by the conviction that equity in service delivery is a necessary 
precondition for excellence within a school district. It is not possible for schools to attain recognition 
for excellence unless success is pursued and achieved by all students within the district.   

EVALUATION METHODS 
 
An evaluation of services provided to students with disabilities in Springtown ISD required an 
examination of quantitative and qualitative data from a variety of sources. Stetson and Associates, 
Inc. selected seven basic methodologies, including: 

1. Initial planning with the Springtown ISD superintendent of schools and central district leadership. 

2. A review of seven comparable district statistics pertaining to the enrollment of students with 
disabilities, performance on assessments, budget and financial information, and compliance with 
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federal mandates and state targets (Alvarado ISD, Castleberry ISD, Decatur ISD, Kennedale ISD, 
Mineral Wells ISD, Lake Worth ISD and Bridgeport ISD). 

3. Structured interviews with principals and classroom observations at all schools.  

4. Interviews with district leaders including the superintendent, chief financial officer, special 
education director, elementary and secondary curriculum directors, federal programs director, 
and special programs coordinator. 

5. Focus group sessions for multiple stakeholders, including campus administrators, general 
education teachers, special education teachers, teacher assistants, appraisal, and related 
services staff.  

6. A survey of faculty perceptions of services provided to students with disabilities in Springtown 
ISD.  

7. A survey of parent perceptions of Springtown ISD services for students with disabilities. 

 
The data collection instruments are provided in Appendix B.  The following is a brief description of 
the methodologies of the Springtown ISD evaluation of services for students with disabilities. 

Initial Planning and Interviews with District Superintendent and Central Leadership. Prior to 
commencing evaluation activities, the lead evaluator met with the superintendent and central 
leadership, including the chief financial officer, special education director, elementary and 
secondary curriculum directors, and the federal and special programs coordinators.  The purpose 
of this meeting was to organize and schedule activities for the evaluation, finalize survey questions, 
and obtain their views regarding Springtown ISD special education services. Information from this 
meeting was used to craft the Springtown ISD Quality Standards for Special Education. 

Gaining the perspective and perceptions from key leaders was a critical component of this study, 
and contributed to the district’s vision, the manner in which special education services are organized 
and managed, and how leaders view the quality and impact of services. The following questions 
were discussed: 

1. What is your role in the district? How does this role interface with the responsibility to provide 
services to students with disabilities? In what ways do you directly collaborate with and/or 
support the Department of Special Education? 

2. As you consider services provided to Springtown ISD students with disabilities, what aspects of 
these services are successful? 

3. What aspects of these services do you believe need to be improved? 

In addition to initial conversations with the superintendent, the lead evaluator conducted an 
individual interview with the director of special education. 

A Review of Comparable District Statistics. The comparable district study highlights current 
comparative data published by the Texas Education Agency (TEA) relative to enrollment, student 
performance, budget and financial resources, and compliance with federal and state targets relative 
to the special education population. The comparison districts were selected by Springtown ISD and 
included seven districts of similar size within Texas. Refer to Appendix A to read the full comparison 
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study. This activity served as a prelude to the formal evaluation, and informed and supported the 
findings of this evaluation. 
 
Principal Interviews and Classroom Observations. Visits were made to all Springtown ISD 
schools. Structured observations were conducted in 39 classrooms, including 25 general education 
classrooms, and 14 specialized classrooms. These visits occurred during March 20-24, 2018.  During 
each visit, brief interviews with campus principals and key teaching personnel were completed, 
followed by classroom observations.  

The evaluator used a structured observation guide to document instructional practices, as well as 
student and staffing numbers. The classroom observation tool, developed by Stetson and 
Associates, Inc. for use in Springtown ISD and several other client districts, has been recognized in 
presentations at state and national levels. Refer to Appendix B for copies of the materials used to 
collect data from the campus visits. 

Focus Groups. On February 27 and 28, 2018, focus group sessions were scheduled to solicit 
feedback from homogenous respondent groups in Springtown ISD. Each session lasted 
approximately 90 minutes in duration, and followed the same sequence. Sixty-one (61) individuals 
participated in these focus groups.  After an introduction of the focus group as a critical aspect of 
the evaluation process, the participants were requested to respond to two questions: 

1. What is working with regard to services for students with disabilities in Springtown ISD? 

2. What is not working with regard to services for students with disabilities in Springtown ISD? 
 

Participants in these meetings generated responses that were later analyzed and quantified. Refer 
to Appendix C for responses from each focus group session.  

TABLE 1. FOCUS GROUPS BY CATEGORY AND NUMBER OF PARTICIPANTS 
GROUP # ATTENDED 

Appraisal Staff (Diagnosticians/LSSP) 8 
Special Education Teacher 12 
General Education Teachers 16 
Campus Administrators 9 
Instructional Assistants 16 

Faculty Survey. Forty-eight (48) items were included in the faculty survey, disseminated in March 
2018, to all campus administrators, teachers, teacher assistants, and support staff. One hundred 
nine (109) total staff responded to the faculty survey. 

TABLE 2. FACULTY SURVEY GROUP AND NUMBER OF RETURNED SURVEYS 
GROUP # RESPONSES 

Administrators 6 
Diagnosticians/LSSP/Counselors 6 
General Education Teachers 59 
Instructional Assistants 12 
Related Services 1 
Special Education Teachers 16 
Other 8 
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TABLE 3.  NUMBER OF RETURNED SURVEYS BY LEVEL 
GROUP # RESPONSES 

Elementary Faculty GCES 13 
Elementary Faculty RES 13 
Elementary Faculty SES 15 
Intermediate Faculty 21 
Middle School Faculty 16 
High School Faculty 30 

 
The return rate for total faculty represents a statistically significant sample. 

The faculty survey was disseminated to Springtown ISD staff through Stetson and Associates, Inc. 
and analyzed using a robust statistical analysis process. The results of this survey are reported 
throughout this document as an expansion of the critical issues addressed. Refer to Appendix D 
for the complete results of the faculty survey. 

Parent Survey.  An online survey was available to all Springtown ISD parents, including parents of 
children receiving special education services. A paper copy of the survey was also provided to the 
district for dissemination. All surveys were returned to Stetson and Associates, Inc. for analysis.  The 
district received responses from a total of nine parents of students with disabilities. This return rate 
is not a representative sample and the results will be reviewed with caution. 
 
Parents were asked to respond to 14 statements related to their satisfaction with the quality of 
services provided to their child in Springtown ISD, their participation in and perceptions of the IEP 
process, opinions of their relationship with the school, and the extent to which they feel supported 
by the principal and central office personnel. Refer to Appendix E for a summary of the parent 
survey results. Parents were also asked to address two open-ended questions relative to positive 
aspects and suggestions for improving services of students with disabilities. 

ORGANIZATION OF THIS REPORT 
 
Following the examination of the information collected through interviews, focus groups, classroom 
observations, surveys, and data provided by the district and state, the following themes emerged 
and serve as a foundation for this report. Each section will begin with a brief overview of best 
practices and specific findings related to the theme. Information to support each finding will be 
provided.  The recommendations for continuous improvement will be provided at the end of the 
report.    

Theme 1 
Shared Responsibility for All Learners with A Full Array of Consistently Delivered Services 
 

Theme 2 
Instructional Excellence for ALL Learners  
 

Theme 3 
Positive, Respectful, and Collaborative Relationships with Parents  
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Theme 4 
Inclusive Philosophy and Practices  
 

Theme 5 
Efficient, and Appropriate use of Human and Capital Resources Supporting Compliance and 
Quality 

 
The support for a careful examination of the status of services for students with disabilities and a 
long-range plan for continuous improvement exists in Springtown ISD. This support is evidenced 
by: the request for review of current practices; the active involvement of education staff members 
who participated in meetings, interviews and/or observations; and, involvement of parents. 
Springtown ISD intends for this report to provide a foundation for future efforts to improve services 
for students with disabilities, their families, and the community.    
      
A BRIEF SNAPSHOT OF SPRINGTOWN ISD SERVICES 
 
The evaluation team reviewed five-year data for Springtown ISD to note the trends in enrollment, 
performance, and compliance regarding students with disabilities. Conversations with district 
leadership and a review of the five-year data revealed the following: 

• The district has had a slight increase of 18 students in overall student enrollment since 2012-
13. However, the data reflects a fluctuation in total student enrollment and a consistent 
decline in the enrollment of students with disabilities, with an 18.6% decrease over five years.  

• District leadership noted Springtown ISD schools are reluctant to refer students for special 
education services. 

• According to the Texas Academic Performance Report (TAPR), the district was designated 
“needs assistance” for Special Education for the past two years.  It is reportedly academic 
performance on the STAAR that has resulted in this designation. 

• The teacher turnover rate over a five-year period has fluctuated from a low of 12.0 during 
2012-13, to a high of 17.5 for school year 2016-17, which is now higher than the state average 
of 16%. 

• District leadership noted the impact of teacher turnover and that often highly qualified special 
education teachers get shifted to general education positions 

• Data revealed that the percentage of teachers having five or fewer years of experience is 
relatively low (29-30%). The percentage of teachers with six or more years of experience is 
approximately 70%. This is viewed as a positive feature. 

• The district has a history of exceeding the targeted percentage of students who participated in 
the STAAR Modified State assessment during 2013 and 2014.  STAAR Modified is no longer an 
assessment option for students with disabilities.  

• STAAR Performance for students with disabilities grades 3-8 had modest improvements in 
scores, yet is far below state standards.  
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• The performance of students with disabilities on the STAAR EOC showed small improvements 
in science and social studies, but there has been a decline in performance in the areas of 
mathematics and writing. 

• Graduation of students with disabilities has declined over a four- year period. The state target 
for compliance is 80-100%. And the Springtown ISD graduation rate is 72.0. 

• Dropout rates for students with disabilities exceeds state expectations. 

• The percentage of students with disabilities spending 80% or more of the day in general 
education has declined over the last three years and is below the state targets, thus the district 
is not in compliance with the Least Restrictive Environment requirements.  

• The percentage of students with disabilities who spend more than 40% of the day in regular 
education for ages 6-11 has improved though not in compliance.   The state target is 0%-10%, 
and the current Springtown ISD percentage is 14%. 

• Springtown ISD’s published motto, vision, and mission align with the quality standards that are 
the foundation of this report and reflect a sincere commitment to quality services for all 
students, support for all teachers, and responsiveness to all families and to the community.  



A Review of Services for Students with Disabilities in Springtown Independent School District 

© 2018, Stetson & Associates, Inc.   Page 9 

Theme 1 
Shared Responsibility for All Learners with a Full Array of 
Consistently Delivered Services 

This theme addresses two of Springtown ISD’s Quality Standards. 

Goal/Standard 2:   All Springtown ISD educators have a strong sense of shared responsibility and 
collective ownership for all learners, and this philosophy is evident and expected throughout the 
district. 

Goal/Standard 7:  Springtown ISD provides services for students with disabilities that offer a full 
array of options and consistency across all schools and levels. 

One crucial characteristic of successful schools with a broad range of diverse students is shared 
responsibility for all learners. In the past decade, this characteristic is one studied in every credible 
evaluation of quality services for students with disabilities. This is particularly important because 
our history in education is one of separation and segregation for students with disabilities.  

Shared responsibility for all learners, including students with disabilities, is essential in achieving 
strong student outcomes, effective coordination, and use of resources to achieve this result. 
Without a strong sense of shared ownership, the philosophies and practices guiding service delivery 
will vary widely from year-to-year and school-to-school. Shared ownership and accountability will 
promote consistency and equity of services across schools, making transitions from school-to-
school and level-to-level proceed smoothly and without interruption of services or disparity in 
quality and approach.  

A “full array” of service options for students with disabilities refers to the type and level of services 
available to students with disabilities that are individually determined and based on specific student 
needs. Often referred to as the Continuum of Services, the array of options includes:  

Advanced 
Support 

Supports are provided to the student with a disability prior to instruction.  This includes 
supports such as preparing accommodations, modifying content, providing a behavior 
checklist, and other activities that will enable the student to access the general curriculum 
standards in the general education setting without another adult in the classroom. 

In-Class 
Support 

Services are provided within the general education setting. This includes the use of peers to 
assist a student with a disability, providing a paraprofessional or special education teacher 
within the general education setting 2-3 times per week (support facilitation), or formal co-
teaching where two professionals jointly plan, prepare and deliver instruction daily for a 
specified segment of time. 

Specialized 
Support 

Services are delivered in another location for a specific part of the day by a special education 
teacher or specially certified personnel. This option is considered when advanced support 
and/or in-class supports are insufficient to enable student success. It involves students pulled 
out of general education for targeted instruction services that cannot be delivered within the 
general setting. 
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These three primary options are general descriptors, yet reinforce that special education is a service 
and not a place. It also reinforces that students may need a variety of these services throughout the 
day from a variety of providers. 
 
For services to be of utmost quality, evidence to support each students’ curricular and support 
needs throughout the school day must be carefully and systematically considered, using the 
enrolled grade level as a reference point. The full array of options would be equitably distributed 
across all schools, class sizes and caseloads. Lastly, there would be a high level of satisfaction from 
all teachers, administrators, and parents relative to the quality of services.  
 
CHART 1. SUMMARY OF TOTAL FACULTY SURVEY RESPONSES RELATED TO SHARED RESPONSIBILITY, 
CONSISTENCY, AND FULL ARRAY OF SERVICES. 
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FINDINGS 
There are four key findings related to this theme. 

Finding 1 
Improving the quality services for all learners including students with disabilities is a priority 
among leadership at the central level. There is a sincere desire among campus level 
leadership to support this improvement, and a strong interest among faculty to continuously 
improve.  

• Springtown ISD’s commitment to continuous improvement and quality services is evident in 
conversations with members of central and campus leadership staff. Commissioning this 
review is one indicator of the district’s commitment, as well as published statements from 
the district regarding its mission and vision for all learners.  

• There is a strong belief across Springtown ISD faculty that their school provides quality 
services to students with disabilities. Ninety percent (90%) of all faculty respondents 
indicated agreement with this survey statement.   

• The number or percentage of parents who believe the district provides quality services is 
unknown, though of the nine responses received, four of nine parents agreed with the 
statement regarding quality services, four disagreed, and one parent indicated they did not 
know. 

• When viewed by position, 100% of administrators, 66% of diagnosticians/LSSP/counselors, 
88% of general education teachers, 92% of paraprofessionals, and 94% of special education 
teachers agree.  

• There were several positive remarks made in focus group sessions and individual interviews 
with key leaders acknowledging quality in service delivery and commitment to improvement 
for students with disabilities. All subgroups made comments regarding some in-class 
support services and collaborative teaching as a positive aspect of services for students with 
disabilities in Springtown ISD.  

• Special education teachers noted some Life Skills services are a positive aspect, and 
expressed appreciation for the related services provided to students.  

• General education teachers acknowledge inclusion, the services provided by speech and 
language pathologists, and the accessibility of the diagnostician. 

• Campus administrators noted specific instructional programs (Read 180 and Systems 44) as 
promising, and the district’s recent attention to Restorative Practices as a positive support in 
addressing social and behavioral issues. 

• Comments from 49 faculty survey participants acknowledged collaborative teaching and 
secondary Life Skills services as exceptional. Also stated was a belief that, “every educator 
wants our special education students to be successful.” 

• The observer viewed some aspects of quality services, witnessing the desire for quality and 
improvement for services in interactions with principals and teachers at the school settings.  
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Finding 2 
Faculty members (campus administrators, teachers, teacher assistants, counselors, related 
service and support providers) are viewed as having quality personal traits and are 
considered a positive aspect of services for students with disabilities in Springtown ISD.  

Educating students with disabilities is a complex and collaborative endeavor requiring staff that are 
not only exceptionally knowledgeable and skilled, but also talented in communication and 
collaboration on behalf of students with disabilities. This combination of “art and heart” should 
result in positive results/outcomes and productive and supportive relationships between and 
among colleagues and parents. 

• A common theme when reviewing data collected was the quality of all staff, including 
administrators, teachers, teacher assistants, and other support providers. Stakeholders 
noted personal traits and professional competence when describing staff.   

• There were multiple comments from all subgroups that addressed teacher and 
paraprofessional quality, care, and concern as positively impacting the quality of services for 
students with disabilities. Special education teachers and teacher assistants were described 
as, “willing to go the extra mile;” “appreciative of differences;” “genuinely involved;” 
“interested;” “amazing;” “caring;” “focused on success of the student;” and, “a blessing.”  
Principals described the instructional staff as, “creative and flexible.” 

• Special and general education teachers and paraprofessionals described principals and the 
special education central administration as “supportive.” This description is validated in the 
faculty survey, where 80% of faculty note they are supported in their efforts by the campus 
principal and central office.  

• Parent survey comments revealed no positive comments regarding the special education 
staff traits. 

• While staff quality is considered exceptional in many cases, comments and survey results 
revealed a strong interest in receiving more training, support, and improved collaboration 
between and among staff. This request for additional professional development and support 
will be addressed in Theme 2 of this report.  

 

Finding 3 
Educating students with disabilities is a collaborative effort, requiring a high level of 
communication between all stakeholders, especially general and special education teachers, 
paraprofessionals, and related services providers. The degree to which general and special 
educators have opportunities to collaborate or participate in collaborative planning is 
limited, impacting shared ownership and responsibility. 

• The faculty survey reveals a high percentage (90%) of faculty agree that students with 
disabilities are full members of the student body, and an equal percentage (90%) of faculty 
view the responsibility of students with disabilities is not the sole responsibility of special 
education. 
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• Though all staff spoke highly of the congenial and respectful relationships between general 
and special education staff, a sizable number of staff do not agree that general and special 
education teachers collaborate effectively to plan and deliver instructional services for 
students with disabilities.  

• Approximately 81% of total faculty agree that special education teachers are considered of 
equal status with general educators, however, when analyzed by position, 91% of general 
education teachers, 61% of special education teachers, and 25% of paraprofessionals agree 
with this statement. 

• The survey revealed 53% of total faculty agree with the statement regarding planning 
together. When analyzed by level, 28% of elementary, 23% of intermediate, 33% of middle, 
and 45% of high school faculty agreed with the statement.   

• When viewed by position, only 66% of administrators agreed with the statement while 50% 
of general education teachers and only 37% of special education teachers agree there is 
regular planning between general and special education staff.  

• Approximately one in three (35%) total faculty agree with the statement that 
paraprofessionals and teachers have the opportunity to regularly plan for the delivery of 
services for students with disabilities. 

• When viewed by position, 66% of administrators agreed with the statement, while 24% of 
general education teachers, only 47% of special education teachers, and 58% of 
paraprofessionals agree there is opportunity for planning between paraprofessionals,  
general, and special education teachers. 

• Reasons for lack of a more formalized approach to planning included insufficient time, lack 
of scheduling common planning, workload of special education teachers.  This is also an 
indicator of shared responsibility and ownership relative to services for students with 
disabilities.  

 

Finding 4 
Services for students with disabilities vary widely from one campus to another resulting in 
inconsistency of practice, some confusion among faculty, and is impacting transitions for 
students with disabilities from one level to another. A seamless system of support is needed. 

• The faculty survey revealed that 30% of total faculty agreed with the statement that services 
for students with disabilities are consistent from one campus to another. However, the 
survey also revealed 70% of respondents disagreed with the statement and a sizable number 
of respondents entered a NA as a response. 

• This response suggests a need for greater communication/collaboration, and a system-wide 
communication from one level to another to ensure a seamless system of supports are 
available and everyone understands how the supports will be delivered. 

• When viewed by level, 50% of administrators, 25% of general education teachers, 36% of 
special education teachers, and 24% of paraprofessionals agreed with the statement.   
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• There were a few remarks regarding consistency voiced in focus groups. Special education 
teachers noted that Springtown ISD does not have a continuum of services at the elementary 
level. 

• Appraisal staff note the Response to Intervention (RtI) process differs on each campus, and 
referrals vary widely in quality and in quantity. 

• The Stetson observer noted broad differences in instructional practices, behavior 
management, and inclusive practices from one level to the next. 

• Consistency of services also seems to be impacted by the frequent re-assignment of special 
education staff, primarily paraprofessionals, to cover classes for teachers to attend ARD 
meetings, professional development, or to cover In School Suspension (ISS). 
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Theme 2 
Instructional Excellence for All Learners 

This theme addresses three of Springtown ISD’s Quality Standards: 

Goal/Standard 1: All educators in the Springtown ISD have the ability and willingness to 
individually know every student, thus will be able to address the unique needs of each learner. 

Goal/Standard 3: Springtown ISD teachers and instructional assistants feel confident and 
competent in implementing services for students with disabilities that will promote positive 
growth and achievement. 

Goal/Standard 4:  Springtown ISD provides high quality instructional practices characterized by 
high expectations and captures every learner, including students with disabilities. 

As districts are held to increasing accountability for students, it is of utmost concern that all receive 
instruction that reflects research-based instructional strategies delivered by highly skilled, 
competent and confident teachers and reflects effective classroom management.   

Quality instruction refers to classroom practices that include a positive classroom climate, where 
students and learning are welcomed and valued, and a system of positive behavior supports are in 
place. Lessons are designed and aligned with the curriculum, as well as routine implementation of 
rich, activity-based differentiated instructional strategies. Instructional strategies are supported by 
access to rich materials, technology, and supplies to support learning. Accommodations and 
modifications are provided as needed to ensure students with disabilities have access to general 
curriculum standards.  

Educators implementing excellent instruction do so on the basis of knowledge of each student and 
his or her needs. With student-centered focus, educators can plan for instruction that will reach 
every learner. It is also of utmost importance that educators possess the competencies and 
knowledge to provide instruction to a diverse group of students.  

A systemwide and school-based multi-tiered system of instructional and behavioral supports, 
including targeted interventions and progress monitoring is a critical characteristic of effective 
schools. Solid Tier I instruction should be a common practice in every general education classrooms. 
Achievement data should reflect progress towards the state targets.   

A consultant from Stetson and Associates, Inc. visited all Springtown ISD schools, interviewed 
principals, and spoke with teachers. A Stetson and Associates, Inc. consultant viewed instructional 
practices in approximately 38 classrooms, including 13 elementary, 11 high school, and 14 middle 
school classrooms. Types of classrooms visited included 18 general education classes that provided 
co-teaching and in-class support facilitation, and 20 special education settings. The consultants 
utilized an observation instrument that focused on viewing indicators of quality practices in seven 
key areas:   

1. Instruction and academic learning time to optimize student success; 
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2. Lesson design and planning to maximize student engagement, participation, and success, 
and maximize the time and talents of educators providing support; 

3. Lesson/instructional delivery practices including high-yield engagement strategies, flexible 
grouping, and technology supports; 

4. Effective classroom and environmental management practices including high expectations, 
respect for diversity, and systems of positive procedures and management; 

5. General curriculum access for students with disabilities through use of accommodations, 
modifications, technology, appropriate materials, and an accelerated approach to learning; 

6. In-class supports implemented with fidelity; and, 

7. Specialized supports implemented within a quality standards framework. 
 

FINDINGS 
There are nine key findings related to this theme. 

Finding 1 
Springtown ISD’s practice to provide a multi-tiered system of services for students who may 
be struggling academically is viewed as inconsistent at the elementary level, less effective at 
the secondary level, and in need of revision. It is inconsistent, a roadblock to special 
education services, and may be contributing to the under-identification of students with 
disabilities. 

CHART 2. FACULTY RESPONSES TO RESPONSE TO INTERVENTION (RTI) 

• The faculty survey revealed 54% of total faculty agreed with the statement: “Our Response 
to Intervention (RTI) process is effective in addressing the needs of students who are 
experiencing difficulty in school, but who do not qualify to receive special education 
services.”   

• When viewed by level, two of three elementary faculty had a moderate level of agreement, 
while one elementary had an agreement level of 33%. Forty-seven percent (47%) of 
intermediate, 50% of middle, and 44% of high school faculty agreed with the statement.  

• When analyzed by position, 66% of campus administrators, 44% of counselors, 47% of 
general education teachers, and 75% of special education teachers agreed with this 
statement. 

12%

54%

88%

46%

0% 20% 40% 60% 80% 100%

F Q21. The RTI process is only for students who do not qualify
to receive special education services.

F Q20. Our school's RTI process is effective in addressing the
needs of students who are experiencing.

% Agree % Disagree
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• Of interest, is 47% of diagnosticians/LSSPs agree with the effectiveness of the district’s RtI 
process. 

• The faculty survey revealed 12% of total faculty agreed with the statement: “The RTI process 
is only for students who do not qualify to receive special education services.” 

• Focus groups, interviews, faculty survey comments, classroom observations, and 
conversations with leaders provided limited comments regarding the district’s RtI process 
and interventions.  These include: 

o Appraisal staff noted that there is a district wide “disconnect” and deficit regarding the RtI 
process and the referral process for special education and the lack of a policy plan is resulting 
in inconsistent practices from one campus to another. They note there are inappropriate 
referrals and some schools refer for formal special education testing based on it being “just 
good” information rather than a suspected disability. 

o Special education teachers indicate a concern with the RtI system for behavior and note it 
needs an “overhaul.” They acknowledge the RtI process for academics is working however the 
schools are placing all students who are in Tier III intervention status in classrooms where 
there is in-class support.  

o General education teachers did not mention RtI, however one faculty comment in the survey 
noted that interventions are not addressed in a timely manner and it is taking up to 4 years to 
get a student tested after Tier III.   

o Faculty survey comment also addressed some confusion regarding the RtI process and 
describes it a “secretive” suggesting that teachers need to know the procedures and how to 
keep parents informed. 

o Campus administrators feel the district Reading and Math specialists to the RtI process has 
improved the process and improved support for teachers.  They also not that the district is 
good at identifying students earlier and starting the process earlier. 

o Observers noted minimal implementation of solid Tier I instruction in the classrooms.. 
 

Finding 2 
The present academic performance of Springtown ISD’s students with disabilities provides 
compelling evidence of the need to improve the quality of instructional delivery for this 
group. Performance of students with disabilities is a national and state concern, and 
Springtown ISD is earnest in its desire and efforts to improve the outcomes for these learners 
and close the achievement gaps that exist. 
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TABLE 3.  SPECIAL EDUCATION 2017 STAAR 3-8 PASSING RATES FOR STUDENTS WITH DISABILITIES 
INCLUDING COMPLIANCE STATUS 

PERFORMANCE 
MATHEMATICS 
STANDARD 70 

READING 
STANDARD 70 

SCIENCE 
STANDARD 65 

SOCIAL STUDIES 
STANDARD 65 

WRITING 
STANDARD 70 

Texas 49.2 (2) 40.8 (2) 42.1 (2) 31.1 (3) 30.4 (3) 
Region XI 48.9 (2) 42.2 (2) 42.4 (2) 32.5 (3) 30.9 (3) 
Springtown ISD 40.5 (2) 31.7 (3) 28.9 (3) 27.3 (3) 23.3 (3) 
Alvarado ISD 41.9 (2) 32.1 (3) 38.3 (3) 20.8 (3) 23.9 (3) 
Bridgeport ISD 39.4 (3) 27.7 (3) 25.8 (3) 9.3 (4) 11.4 (4) 
Castleberry ISD 47.1 (2) 39.5 (3) 40.0 (2) 35.5 (3) 26.1 (3) 
Decatur ISD 48.5 (2) 38.6 (3) 27.8 (3) 20.5 (3) 31.6 (3) 
Kennedale ISD 55.4 (1) 42.5 (2) 30.2 (3) 31.1 (3) 28.1 (3) 
Lake Worth ISD  28.7 (3) 23.4 (3) 30.4 (3) 23.5 (3) 8.3 (4) 
Mineral Wells ISD  39.1 (3) 32.7 (3) 39.5 (3) 21.2 (3) 29.7 (3) 

Source:  Texas Education Agency District PBMAS 2017 
 

• Performance of Springtown ISD students with disabilities on the STAAR 3-8 was below the 
state standards/targets, and the state and Region XI scores in all content areas.  

• Springtown ISD’s students with disabilities performance in the area of mathematics was 
below four of seven comparable districts. 

• Springtown ISD’s students with disabilities performance in the areas of reading, science and 
writing was below five of seven districts. 

• Springtown ISD’s students with disabilities’ performance in the area of social studies was 
above five of seven districts. 

 

TABLE 4. COMPARISON OF 2016-17 SPECIAL EDUCATION STAAR AND EOC PASSING RATES 

PERFORMANCE 
MATHEMATICS 
STANDARD 65 

SCIENCE 
STANDARD 75 SOCIAL STUDIES 70 ELA 60 

STATE 47.1 (2) 54.8 (3) 61.1 (1) 23.9 (3) 

Region XI  47.4 (2) 58.0 (2) 64.0 (1) 25.4 (3) 

Springtown ISD 33.3 (3) 63.4 (2) 45.8 (3) 10.0 (4) 

Alvarado ISD 35.1 (3) 54.1 (3) 38.7 (3) 23.4 (3) 

Bridgeport ISD 25.8 (3) 46.2 (na) 58.3 (2) 20.0 (3) 

Castleberry ISD 42.6 (2) 53.8 (3) 54.0 (2) 18.5 (4) 

Decatur ISD 45.2 (2) 50.0 (3) NA 22.4 (3) 

Kennedale ISD 29.3 (3) 48.6 (3) 56.9 (2) 21.4 (3) 

Lake Worth ISD  45.7 (2) 52.1 (3) 52.7 (2) 19.3 (3) 

Mineral Wells ISD  28.9 (2) 38.9 (3) 76.9 (0) 22.5 (3) 

Source:  Texas Education Agency:  District PBMAS 2017  
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• STAAR and EOC passing rates for Springtown ISD’s students with disabilities were below the 
state standards in all content areas, and below the state actual and region scores in three of 
four content areas. 

• Springtown ISD scores were below four of seven comparable districts in the content area of 
Mathematics and below five of six districts reporting data in social studies.  

• Springtown ISD scores were above the state, Region XI, and all comparable districts in the 
content area science. 

 

Finding 3 
The graduation and dropout rates of students with disabilities is indicative of a need to 
explore instructional and related services, and the degree to which the district is 
implementing actions and activities to increase the percentage of students with disabilities 
who are graduating. 

TABLE: 5.  SPRINGTOWN ISD FIVE YEAR TRENDS GRADUATION AND DROP-OUT RATES FOR STUDENTS 
WITH DISABILITIES 

 2012-13 2013-14 2014-15 2015-16 2016-17 
Graduation 80-100 81.3 76.0 76.7 75.0 72.0 (1) 
Dropout SWD 2.8 3.7 3.1 1.2 3.5 (2) 

Source: TEA PBMAS 2013- 2017 

• Graduation of students with disabilities has declined over a five- year period. The state target 
for compliance is 80-100%; Springtown ISD’s graduation rate is 72.0. 

• Dropout rates for students with disabilities exceeds the state expectations. 

• When compared with the Texas Academic Performance Report (TAPR) 4, 5, and 6-year 
Federal Graduation Rates Without Exclusion, the gap between the district rate and the 
special education graduation rates were 24.1 points for 4-year class of 2016, 17.3 points for 
5-year class of 2015, and 16.2 points for 6-year class of 2014.  
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CHART 3: FACULTY RESPONSES REGARDING INSTRUCTIONAL EXCELLENCE 

26%

35%

53%

57%

11%

54%

87%

75%

100%

95%

81%

9%
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95%
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91%

87%
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88%

82%

74%
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47%

43%

89%

46%
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91%

96%
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9%
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12%

18%

0% 20% 40% 60% 80% 100%

F Q26. We have a peer tutoring program on our campus that supports
inclusion of students with disabilities.

F Q25. Teachers and paraprofessionals have the opportunity on a
regular basis to collaboratively plan with general/special education staff

to deliver and support quality instruction to students with disabilities.

F Q24. General and special education teachers collaborate effectively to
plan and deliver instruction for students with disabilities.

F Q22. My district provides adequate resources (curriculum materials,
technology, equipment, etc.) to enable me to meet the diverse needs

on the campus.

F Q21. The RTI process is only for students who do not qualify to receive
special education services.

F Q20. Our school's RTI process is effective in addressing the needs of
students who are experiencing.

F Q19. I modify grades for students with disabilities as specified in their
IEP.

F Q18. It is fair to modify grades for students with disabilities as
specified in their IEP.

F Q17. I modify instruction for students with disabilities as specified in
the IEP.

F Q16. It is the responsibility of all educators to modify instruction
(change what is taught as appropriate for any student with disabilities
who requires them as stated in the Individualized Education Program…

F Q15. I am provided with sufficient information about each student's
IEP specifications regarding needed accommodations and/or curricular

modifications.

F Q14. The more accommodations listed on a student's IEP the better.

F Q13. Only a special educator can provide instructional
accommodations for a student with disabilities.

F Q12. I use instructional accommodations for any student who needs
them.

F Q11. It is the responsibility of all educators to use instructional
accommodations for any student who will be more successful in school

because of these accommodations.

F Q10. I am knowledgeable of the contents of each student's IEP for
which I am responsible.

F Q9. The progress of students with disabilities in achieving their IEP
goals is documented and this data is used to determine future goals.

F Q8. The IEPs for the students with disabilities in my classroom are
readily available to me as needed.

F Q7. The IEPs for each student with disabilities are aligned with the
general education curriculum.

F Q6. Each student with disabilities participates in the general education
curriculum.

% Agree % Disagree
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Finding 4 
Needed attention to instructional and academic learning time for Springtown ISD students 
is impacting student success and engagement in general and special education classrooms, 
especially at the secondary levels. Implementing classroom routines and procedures are 
viewed as positive features, however, engagement and a focus on success of all students is 
needed. 

• Seventy-five percent (75%) of all classrooms visited revealed few interruptions to instruction. 
In 100% of elementary, 54% of middle school, and 75% of high school classrooms visited, the 
observer viewed minimal interruptions to instruction. 

• Students were viewed as actively engaged in instruction in 83% of elementary classrooms, 
54% of middle school classrooms and 37% of high school classrooms. Evidence of success 
for all students was viewed in 61% of the classrooms visited. This included 78% of 
elementary, 44% of middle school, 60% of high school classes. 

• Elementary teachers and staff redirected off task behavior in 91% of classrooms, while in 
69% of middle school, and 38% of high school classrooms visited, redirection was viewed.   

• Over 87% of all classrooms implemented procedures and routines to maximize learning 
time, including 100% of elementary, 70% of middle school, and 86% of high school 
classrooms. 

• Evidence of student active engagement was noted in 69% of classrooms visited.  

• When viewed by type of classroom, there was 100% engagement in Life Skills, 50% in 
resource, and 70% in general education, where in-class support was provided. 

• Classroom routines and procedures were viewed in place in 100% of Life Skills classrooms, 
83% of resource classrooms, and in 91% of general education classrooms with support 
facilitation, and in 100% of collaborative teaching classrooms. 

• Observers viewed the following factors in Springtown ISD classrooms related to maximizing 
learning time for students: 

o Beginning instruction with a “bell ringer” activity to encourage student focus. 
o Providing a journal prompt and having students write in their journals at the beginning of 

instruction. 
o Both adults in collaborative and support facilitated classrooms circulating, encouraging 

on-task behavior, and redirecting and responding to student needs. 
o Most specialized classes had small numbers of students and high numbers of adults that 

allowed for close attention to activities and student engagement. 
o Routines posted, or illustrated with anchor charts, appeared to be understood and 

followed by students. 
o Teacher directed activities with minimal student input. 
o Passive instruction, all doing same activity (worksheet) sitting in rows while teacher 

lectured. 
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Finding 5 
Limited use of activities to support lesson delivery (pre-assessment, clarity of learner 
objectives, acceleration strategies, scaffolds, accommodations and modifications) is 
negatively impacting the success of all learners in Springtown ISD.  

• Evidence of teacher use of pre-assessment was viewed in 35% of classrooms, except for the 
co-teaching classrooms, where 100% used pre-assessments. When analyzed by level, 
evidence of pre-assessment was viewed in 44% of elementary, 12% of middle school, and 
50% of high school classrooms. Pre-assessment serves as the foundation for lesson 
development, helps teachers determine what to emphasize, and how they may design 
activities and differentiate the lesson to capture all learners. 

• Lesson objectives were posted and viewed in 6 of 32 classrooms.  This represents 18% of the 
classrooms visited. In 27% of elementary, 15% of middle school, and 12% of high school 
classrooms, lesson objectives were viewed. 

• Accelerated lesson activities were viewed in 56% of total classrooms. When viewed by type 
of classroom, 100% of co-teaching, 42% of resource, and 80% of support facilitated 
classrooms implemented accelerated learning strategies. Lesson activities noted by 
observers included the following: 

o Teacher lecture; 
o Use of teacher-directed whole-group instruction with students sitting and listening; 
o Students sitting in groups but working individually; 
o A high use of worksheets; 
o Use of multiple pencil-paper tasks with students at individual desks completing tasks; 
o Use of smartboards by teachers to illustrate concepts; 
o Differentiated reading instruction; 
o Teacher modeling and demonstration using technology in the classroom; 
o Station teaching and use of centers, where students rotated for instruction; 
o Activity-based projects; 
o Teacher sitting while paraprofessional circulated the classroom; 
o Paraprofessional passive and unengaged in the classroom; and, 
o Paraprofessional or teacher absent from classroom. 

 

• Though 100% of teachers reported on the faculty survey that they use accommodations and 
modifications for students who need them, the use of accommodations and modifications 
were not viewed to the degree reported by the faculty. 

• Lesson activities that are differentiated and needed accommodations and modifications 
were viewed in 26% of total classrooms. When viewed by type of classroom, the use of 
differentiation, accommodations, and modifications was viewed in 100% of Life Skills 
classrooms, 12% of resource, 25% of general education classrooms where collaborative 
teaching was present, and in 16% of support facilitated classrooms.  

• In a moderately high percentage of classrooms visited, the adults (teachers, 
paraprofessionals, related services staff) functioned with apparent role clarity and planned 
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direction. Overall this practice was viewed 76% of classrooms. The specialized support 
classes (Life Skills, resource) were viewed at a percentage rate of 100% and 87% respectively.  
In general education classes where two adults were present, observers viewed role clarity 
and planned direction in 60% of collaboratively taught classrooms, and in in 69% of support 
facilitated classrooms. Observer noted the following pertaining to role clarity and planned 
direction: 

o In some support facilitated classrooms the teacher was viewed as passively 
engaged, sitting, while the paraprofessional drifted and supported students, and in 
others the paraprofessional was viewed as passively engaged. This was viewed at 
the secondary level. 

o Some classrooms removed students with the paraprofessionals for specialized 
support rather than providing the support in the classroom. 

 

Finding 6 
Increasing faculty understanding and implementing lesson/instructional delivery practices, 
including high-yield engagement strategies, flexible grouping, differentiation, and 
technology supports are viewed as an imminent need for the district.  

• For the past two years, the Springtown ISD special education state accountability standards 
as reflected in the TAPR indicates as Need Assistance based on significantly low performance 
on state assessments and graduation rates for students with disabilities. 

• Special education leadership acknowledges there has been more focus and attention to 
compliance matters and less attention to instructional practices within special education. 

• Closing the achievement gap is a high priority expressed by leadership and stakeholders at 
all levels. 

• In approximately 88% of classrooms visited, the observer noted evidence of high 
expectations for all students demonstrated by the teacher(s). However, when viewed by 
level, evidence of high expectations was observed in 75% of high school classrooms. 

• Flexible grouping was observed in 10 of 33 (30%) classrooms visited. When viewed by type 
of classroom, observers noted flexible grouping implemented in 100% of Life Skills 
classrooms, 12% of resource classes, 40% of co-taught general education classrooms, and 
23% of support facilitated classrooms.  

• Differentiated instruction was observed in 22% of classrooms. When compared by 
instructional arrangement, 100% of Life Skills, 0% of resource, and 15% of general education 
classes showed evidence of differentiated instruction. 

• The use of scaffolds, accommodations, and modifications to support learning was viewed in 
10 of 29 classrooms, representing 34% of those visited.  

• Sixty-four percent (64%) of classrooms visited evidenced the use of instructional technology. 
This includes a view of 100% usage in Life Skills, 43% usage in resource, and 80% usage in 
general education co-taught classrooms, and 58% of general education support facilitated 
classrooms. 
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• Notes and comments from interviews, focus group participants, and observers revealed the 
following regarding delivery of instruction, differentiation, and technology supports: 

o The appraisal group noted that Life Skills classrooms are implementing best practices. 
They also are pleased with the level of available instructional technology, but note that 
support (internet access) is limited. 

o General education teachers acknowledged access to technology as a positive aspect, 
and are using Chromebooks and supportive software on a routine basis.  They also 
mentioned the technology resources such as Read Write and the use of Google 
resources as beneficial to instruction. General education teachers noted they would like 
to see more technology options across all subjects. 

o Administrators noted the use of Read 180 and Systems 44 as effective. 
o Instructional assistants stated several concerns regarding teachers’ use of 

accommodations and modifications, some noted teachers do not or do not know how 
to implement accommodations. 

o There were few remarks from faculty in sub groups or on the survey regarding 
classroom instructional practices as a positive aspect or an area in need of 
improvement.  

 

Finding 7 
Most schools and classrooms implement effective classroom and environmental 
management practices, including high expectations, respect for diversity, and systems of 
positive supports and routines and procedures. However, an inconsistent implementation of 
a school-wide system of positive behavior supports and interventions was viewed. 

• Approximately 85% of classrooms evidenced high expectations from the teacher. When 
viewed by level, 90% of elementary, 100% of middle, and 71% of high school classroom 
teachers demonstrated high expectations. When viewed by type of classroom, high 
expectations by the teacher was viewed in 100% resource classrooms, 75% of co-taught 
classrooms, 100% of Life Skills, and in 91% of general education classrooms where there was 
support facilitation. 

• Respect for cultural diversity was evident in 21 of 24 classrooms visited, representing 87%. 
There were there classrooms (elementary level) where respect for cultural diversity was not 
viewed. 

• Classrooms were arranged in such a manner to support positive behavior and positive 
interactions.  This included, flexible grouping of furniture, arranging for stations and centers 
for group and individual work, and arrangement that supported whole group activities. 
Storage for materials and supplies, as well as storage for and displays of student work was 
also viewed. Exceptional classroom arrangement was viewed in 27 of 31 classrooms, while 
only 4 of 31 classrooms were not arranged in a manner to support positive interactions.  

• Classroom rules were posted and followed in 80% of classrooms.  When viewed by level, the 
observer reported 92% of elementary, 90% of middle,  and 55% of high school classrooms 
posted and followed rules. 
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• A schedule or agenda of class activities was viewed in 33% of the elementary classrooms. 
Ninety percent (90%) of middle school and 62% of high school classrooms had posted 
agendas or schedules. 

• Behavior contingencies were viewed in 26% of all classrooms; when viewed by level, 50% of 
elementary, 7% of middle school, and 22% of high school classrooms had evident behavior 
contingencies. 

• A school-wide behavior model was evidenced in place in 57% of classrooms visited. When 
viewed by level, 60% of elementary classrooms, 90% of middle, and 12% of high school 
classrooms showed evidence of a school-wide behavior model. 

• Focus group participants, faculty survey comments, leader interviews and interviews with 
principals noted the following regarding a school wide system of behavior and classroom 
management: 

o There were several comments regarding needed improvement in the behavior RtI 
process, noting it needs an “overhaul.” Teachers need to understand how to gather data 
and need a better understanding of successful behavioral interventions and how to 
implement them. 

o It was also noted that teachers need a better understanding of how to target behavior 
for improvement. 

o There were concerns regarding principal perceptions of behavior/discipline issues at the 
school level concerning discipline for students with disabilities 

o Faculty survey response suggested behavior management training is needed for all staff 
and more collaboration between general and special education teachers to address 
issues of behavior and share information of what strategies and practices are successful 
for certain students. 

 

Finding 8 
Standards-based IEPs are used and address how each student with a disability may access 
and progress in the general curriculum. However, this access and progress is impacted due 
to the limited use of accommodations, modifications, instructional technology, and 
understanding of Specially Designed Instruction (SDI). 

• The district has provided training and support in the development of standards-based IEPs, 
and the presence of standard-s based IEPs was evident in 96% of observations. Access and 
participation in the general curriculum was observed in 87% of classrooms visited.  
Curriculum access for students with disabilities was observed in 7 of 13 (54%) Life Skills 
classrooms, and 71% of general education classrooms where students with disabilities were 
present.  

• Understanding, participation in, and access to IEPs for all educators was noted as a factor 
impacting implementation, as revealed in faculty survey responses, comments, and focus 
group comments: 

o Eighty-eight percent (88%) of faculty agreed that IEPs for each student are aligned with 
the general curriculum. Ninety-nine percent (99%) of respondents noted that IEPs are 
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readily available to them, 97% reported they are knowledgeable of the contents of each 
student’s IEP, and 87% acknowledged that progress on the IEP is documented and data 
is used to determine future goals; 

o Appraisal staff noted campus administrators need assistance in understanding the 
discipline aspects of the IEP, counselors will not attend the IEP meetings, and general 
education teachers are not always familiar with the IEP needs of students with 
disabilities in the classroom; 

o Special education teachers did not mention the IEP process, however they did note 
some confusion regarding IEP paperwork, feel some administrators determine the place 
for a student prior to the ARD/IEP meeting, and some feel their remarks are not taken 
seriously in IEP meetings; 

o General education teachers (high school) noted they are informed of the 
accommodations and modifications available at the STAAR test, while others mentioned 
they do not have a good understanding of what accommodations are allowed for the 
STAAR; 

o Administrators note a need for training for staff regarding completing IEP paperwork; 
and, 

o Faculty survey comments noted that instructional assistants are not always familiar with 
the IEPs, general education teachers are confused with IEP requirements regarding 
accommodations and modifications, and want additional clarification regarding the 
listed accommodations.  

• Effective use of accommodations was viewed in 37% of classes. When viewed by type of class, 
100% of Life Skills, 16% of resource, 75% of collaborative teaching and 50% of support 
facilitated classrooms demonstrated effective use of accommodations. This observation 
data is in contrast with faculty survey data, where 85% of total faculty indicated they use 
accommodations for any student who needs them.  

• The effective use of curricular modifications was viewed in 22% of classes. When viewed by 
type of class, 100% of Life Skills, 100% of resource, 40% of co-taught classes, and 9% of 
support facilitation classrooms demonstrated effective use of curricular modifications. This 
observation is in contrast with the faculty survey, where 85% of total faculty indicated they 
use curricular modifications for any student who needs them.  

• Possible factors impacting the broad and focused use of accommodations and modifications 
revealed in focus groups, surveys, and district interviews noted the following: 

o Lack of planning/collaboration between general and special education teachers and 
paraprofessionals to successfully inform and incorporate the use of these practices; 

o Broad misunderstandings and confusion regarding what, when, and how to implement 
accommodations and modifications, specifically mentioned was note taking assistance 
and extended time; 

o Role clarity regarding who is responsible for determining and preparing needed 
accommodations and modifications; 

o Need for training and professional development regarding all aspects of 
accommodations and modifications, including how to determine the needed 
accommodations or modifications, specifically what to do, how to monitor the need and 
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success of selected accommodations, and holding staff accountable for the 
implementation; 

o Concern from some educators that students are provided accommodations and 
modifications that unnecessary, and parents are viewing the accommodation options 
and wanting them all; and, 

o Teachers’ belief regarding the “fairness” of accommodations and modifications in 
instruction assessment and grading. Some reportedly refuse to implement 
accommodations and modifications. 

• Specially Designed Instruction (SDI) was observed in 40% of the classrooms. When 
considered by type of classroom 100% of both Life Skills and resource classes implemented 
SDI. 

• Student self-direction was encouraged and observed in over 92% of classrooms.  It was 
viewed in 100% of support facilitated and Life Skills classes, in 75% of co-taught classes, and 
in 88% of resource classes.  This is viewed as a positive practice. 

• Formalized student progress monitoring was viewed in 89% of classrooms, including 100% 
of support facilitated classes, 75% of co-taught classes, 100% of Life Skills, and 85% of 
resource classrooms. Seventeen (17) of 21 (81%) resource classes and 11 of 13 (85%) of self-
contained behavior classes implemented student progress monitoring.  Progress monitoring 
is a critical component of instructional delivery. 

• A growth mindset was evidenced in only 29% of the classrooms visited.  

• There is high evidence of the use of accelerated strategies in general education classrooms, 
while specialized classrooms of resource and Life Skills used remedial approaches to 
instruction.  

• Adaptive and assistive technology to support student learning was viewed in 28% of 
classrooms. There was no evidence of Life Skills Classes using assistive technology, while 
33% of co-taught and resource classrooms showed evidence.  

• Support facilitation evidenced the use of assistive technology to support the learners. Focus 
group and faculty comments provided limited information relative to the use of assistive 
technology, as follows: 

o There are concerns regarding technology support; though devices are available, the 
district is reportedly having internet connection difficulties. 

o A special education teacher noted they would like to use the Read/Write software, 
however they do not have a Chromebook. 
 

Finding 9 
Springtown ISD teachers and teacher assistants of students with disabilities (general and 
special education) are viewed as caring, supportive, and a positive aspect of services for 
students with disabilities. However, there is a need for training, follow-up support, and 
accountability for instructional delivery and management practices.  This training and 
support is highly desired by staff. There are mixed opinions regarding levels of skill when 
educating students with diverse learning needs.  
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CHART 4. FACULTY PERCEPTIONS REGARDING TEACHER AND TEACHER ASSISTANT COMPETENCE AND 
STATUS  

• Information from the faculty survey reveals mixed levels of agreement regarding the skill 
and status of general education instructional staff.  While 61% of the total faculty believes 
general education teachers are skilled in strategies for diverse learners, when viewed by 
level, 67-85% of elementary 52% of intermediate, 40% of middle and 57% of highs school 
faculty agree with the statement.   

• When viewed by position, 50% of administrators, 67% of general education teachers, and 
47% of special education teachers agreed with the statement.  This result is considered 
significant. 

• The faculty statement regarding the level of knowledge of the special education teacher 
regarding the TEKS revealed an overall agreement of 81%.  When viewed by position, 100% 
of administrators agreed, 78% of general education teachers and 77% of special education 
teachers agreed.   

• The results regarding the training and skill of paraprofessionals indicated an overall 
agreement of 75%.  When reviewed by level, 83% of administrators, 70% agreement from 
general educators, and 75% agreement from special education teachers and 77% of 
paraprofessionals agreed with the statement. 

• Mentioned in focus group meetings and interviews and faculty comments were several 
comments regarding the need for additional training and support to improve the 
competency and skill of instructional staff:  

o The need for training for teachers and teacher assistants relative to understanding and 
implementing accommodations and modifications was frequently mentioned; 

o A need for faculty training in behavioral interventions and in understanding behavioral 
and mental health issues was also expressed in several comments; 

o Collaborative teaching and in class support training was a frequently stated need. This 
practice is desired at the campus level yet training is needed; 

o Deepening the understanding and content knowledge of the general curriculum for 
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special educators was also mentioned as a factor and a need; and 
o Many comments and conversations identified a desire and need for additional training 

in strategies and practices to accelerate learning and close the achievement gap such as 
differentiated instruction, accelerated instruction, accommodations, modifications, 
evidenced-based practices, and using data to inform instruction. 

• Approximately 81% of total faculty agree that special education teachers are considered of 
equal status with general educators, however when analyzed by position, 91% of general 
education, 61% of special education, and 25% of paraprofessionals agree with this 
statement. 

• Possible reasons for this perception of unequal status are: 

o There are some special education staff that do not have the necessary content 
knowledge of the general curriculum and thus are not perceived as helpful in the 
general education classroom; 

o Lack of training, notably paraprofessionals, in specific area such as behavior, use of 
accommodations and/or other IEP requirements; 

o Minimal common planning between the general and special educators;  
o Absences of the special educator from general education classroom; and, 
o A reported inexperienced staff of special education teachers when compared to the 

level of experience of general education teachers. 
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Theme 3 
Parent Relationships that are Valued, Collaborative and Respectful 

This theme addresses two of Springtown ISD’s Quality Standards for Students with Disabilities. 

Goal/Standard 5:  Parent and community engagement in Springtown ISD is positive, focused, and 
nurtured by all stakeholders. 

Goal/Standard 6: The district supports an inclusive culture in the minds of parents, students, and 
all educators. Inclusive practices are valued and supported. 

One hallmark of a successful school district is high stakeholder satisfaction, particularly parent 
satisfaction.  It is especially important for districts to provide services that parents value. A second 
factor is the extent to which parents are knowledgeable and involved in the educational process, 
including decision-making and partnership in the IEP. A third indicator is the extent to which parents 
feel valued and supported regarding efforts to ensure services for their child.   

Related to these areas of satisfaction, value, and support is the degree to which a district listens and 
responds to suggestions for improvement. Determining the degree to which Springtown ISD 
parents of students with disabilities feel valued and respected, as well as parent collaborative 
involvement in the process of educating their child, was accomplished through an analysis of faculty 
and parent surveys.  The survey results included multiple comments, an analysis of the comments 
from all focus group participants, and interviews with key central leaders and principals.   

Though a survey to capture the perceptions and views of parents of students with disabilities was 
prepared and provided, only nine surveys were returned. The following represents a summary of 
information obtained from district personnel and the nine returned parent surveys. It also reflects 
general information obtained from parents of students with disabilities from a variety of districts 
across Texas and the United States, as they share common views held by parents of students with 
disabilities regarding what they desire for their child. Because of the very limited responses from 
parents, the following will represent impressions gleaned from interviews, faculty and focus group 
comments, and comments from the nine parents who responded to the surveys. 

IMPRESSIONS 
 

There are two broad impressions related to Theme 3. 
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CHART 5.  SPRINGTOWN ISD FACULTY PERCEPTIONS OF PARENT VALUE, SUPPORT AND RESPECT 

Impression 1 
While the exact degree to which all parents and families of students with disabilities are 
satisfied with the quality of services is unknown, Springtown ISD faculty report a moderately 
high level of parent involvement and satisfaction as a positive factor impacting services, and 
desire to continue proactive approaches in working successfully with parents and families of 
students with disabilities. 

• The faculty survey revealed approximately 91% of faculty characterize the relationship 
between Springtown ISD school and parents of students with disabilities as positive.   

• When viewed by position, 83% of campus administrators, 66% of appraisal staff/counselors, 
95% of general education teachers, 73% of paraprofessionals, and 79% of special education 
teachers view parent relationships as positive. 

• Comments from focus group participants, leaders, and interviews regarding positive family 
and parent relationships were limited. Campus administrators and general education 
teachers offered no comments regarding parent/family relationships. Appraisal staff noted 
they communicate with parents to ensure parents know all they need to know relative to 
initial evaluations and feel comfortable in contacting parents. Appraisal staff also noted 
parent communication at the campus level is not working well. 

• Special education teachers noted they are doing a good job with parents in promoting 
advocacy for the child. 

• Parent survey comments revealed very few remarks regarding positive aspects of services.  
 

Impression 2 
A significantly high percentage of school-based staff view the school as welcoming to parents 
of students with disabilities in ARD/IEP meetings, and a moderately high percentage view 
parents as equal partners in the education of students with disabilities. 

• Approximately 99% of faculty agreed with the statement that parents of students with 
disabilities are welcome members of the ARD team at the school setting. When compared 
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by level, 100% of campus administrators, appraisal staff, general education teachers, and 
special education teachers agreed with the statement. Ninety-one percent (91%) of 
paraprofessionals agreed. 

• Eighty-seven percent (87%) agreed that parents of students with disabilities are viewed as 
equal partners. When viewed by position, 83% of administrators, 66% of counselors and 
appraisal staff, 95% of general education teachers, 79% of special education teachers, and 
79% of paraprofessionals agree with the statement. 

• Faculty and focus group responses revealed very little regarding parent partnership in the 
ARD and the welcoming aspect of parent and school. 

• Ninety-one percent (91%) of faculty characterize the relationship between Springtown ISD 
and parents of students with disabilities as positive. 

 
Impression from Springtown ISD 
Though there was not a representative sample responding to the parent survey, the few 
parents that did respond offered many positive suggestions regarding improving services 
for Springtown ISD students with disabilities in the areas of training, communication, and 
specific services that include: 

• One parent offered 36 specific suggestions relative to improving services for students with 
disabilities. While the degree to which any of these suggestions are in place is not known, 
they deserve attention and most if not all have merit.  The following is a summary of the 
topics covered by this parent: 

o There were several suggestions regarding the district’s need to focus on matters of 
special education compliance. 

o Training for all staff to increase their awareness of disability conditions, how to work 
effectively with students with disabilities and how to advocate on behalf of students was 
another topic. 

o There were several suggestions regarding how the district may improve communication 
with parents such as offering them a packet of contact information, improving the 
district’s special education web site, informing parents of community resources and 
inviting them for scheduled visits to the schools to observe their student. 

o There were several suggestions regarding inclusion and acceptance of students with 
disabilities in extracurricular activities, career days and transitions. 

o Hiring and having highly qualified teachers available for their child was another 
suggestion. 

o Providing parents the opportunity to offer advice or participate in an advisory group was 
suggested. 

o Treating parents with respect, listening to them and providing honest answers was also 
noted as a need. 

• The remaining parent comments addressed academic and social inclusion, training for staff 
relative to inclusion, improving IEPs and accountability for implementation, offering after 
school tutoring, having cameras installed in some classrooms where students may have 
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difficulty in communicating about the school day, and more communication regarding 
related services therapies. 

 
Impression from Other Stetson and Associates, Inc. Reviews 
There were nine survey responses from Springtown ISD parents of students with disabilities 
to support this review of services for students with disabilities. However, the Stetson 
consultants have worked with hundreds of school districts, and reviewed comments from 
parents relative to their views of students with disabilities. The following is a summary of 
general impressions most parents of students with disabilities have regarding how they 
view services. These are NOT the stated views of Springtown ISD parents, but may serve as 
a springboard in determining or examining the future needs of Springtown ISD parents and 
families of students with disabilities. 

• Parents want the district to ensure a safe and welcoming environment for their child. Safety 
at school, in transitions within the school, and transitions from one school level to another 
is a primary concern of parents and families of students with disabilities. 

• Parents of students with disabilities want all staff who work with their child to have a very 
sound understanding of the child, how he or she learns, and how the child should be taught. 

• Parent of students with disabilities want all staff who work with their child to be highly skilled 
and properly trained to perform the task of teaching the child. This includes implementing 
accommodations and modifications, as well as implementing instructional strategies that will 
bring learning within the reach of their child. 

• Parents want their child to always be treated with respect and compassion, never 
stigmatized, isolated, or ridiculed. 

• Parents desire respectful communication from teachers and leaders relative to their child’s 
needs and how they can support the child at home. They desire communication in a 
format/language they can understand. 

• Parents want the school to listen to their needs and enter partnerships to educate the child.  

• Parents want their child to attend neighborhood schools with their siblings when possible. 
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Theme 4 
Inclusive Practices 

This theme addresses Springtown ISD’s Goal/Standard 6:  

The district supports an inclusive culture in the minds of parents, students, and all 
educators. Inclusive practices are valued and supported. 

Providing students with disabilities a free and appropriate public education in the least restrictive 
environment is a well-known requirement of the Individuals with Disabilities Education Act (IDEA) 
across Springtown ISD.  The district must ensure a “continuum of alternative placements is available 
to meet the needs of children with disabilities for special education and related services” (CFR 
300.115 (b)). IDEA lists these placements as: instruction in regular classes, special classes, special 
schools, home instruction, and instruction in hospitals and/or institutions.  
 
In establishing this continuum, many districts looked at the IDEA category of “special classes” and 
further defined these classes, giving them “program” titles.  With the designation of special classes 
as programs, districts follow specific criterion for entry or exit that often include a type of disability 
condition, grade-level performance and/or behavior criteria. This has supported a decision-making 
approach where students are identified by label and/or performance, rather than their unique 
needs and impact of the disability relative to the enrolled grade level. Of interest, there is a strong 
belief held by many that students who function below level academically should be served in a 
resource/pull-out setting.   

Current best practice and legislative regulations continue to support a continuum of placements 
for students with disabilities, with the strong expectation that every student must be viewed as a 
general education student and as a member of his or her enrolled grade level.  IDEA also has a 
strong preference that the student with a disability attends the same school he or she would attend 
if the student did not have a disability. Typically, this is the neighborhood school. The student’s 
needs are analyzed throughout the school day (by subject/class) relative to his or her participation 
needs in the general curriculum (as designed, accommodated or modified).  Next, the student’s 
curricular needs inform decisions regarding support needed along a continuum of placements 
beginning with external support in the general education setting, in-class support in general 
education, or specialized support in a special education setting.  The continuum exists, however, 
the student’s “membership” in general education and special education is a service that may vary 
throughout the day. Decisions are student-centered, individualized, and focused on academic and 
behavioral success. 
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CHART 6.   SPRINGTOWN ISD FACULTY SURVEY PERCEPTIONS OF INCLUSIVE PRACTICES 

 
TABLE 6.   SPRINGTOWN ISD LEAST RESTRICTIVE ENVIRONMENT TRENDS, PERCENT OF STUDENTS WITH 
DISABILITIES IN GENERAL EDUCATION SETTINGS  

LRE 2012-13 2013-14 2014-15 2015-16 2016-17 
Regular Class >80% (6-11yrs) 47.6 61.7 72.8 

64.4 60.8 
Regular Class>80% (12-21yrs) 42.4 53.3 60.4 

RC<40% (6-11yrs) 23.1 17.3 16.2 
15.2 14.0 

RC<40% (12-21ys) 17.9 17.5 17.5 
Source: TEA PBMAS:  Note: Beginning in 2015-16 reporting changed and did not separate student age groups. 
 

FINDINGS 
There are five key findings related to this theme.  

Finding 1 
There is a high level of interest and support in Springtown ISD for a systems-wide approach 
to inclusive services. Though not embraced by all, the district desires to move forward to 
increase understanding, school and faculty competence, and consistent implementation of 
inclusive practices. 

• While a high number (92%) of Springtown ISD total faculty recognize inclusive practices as 
having social benefits, one in three faculty do not see inclusion as academically beneficial to 
students. Forty-six percent of faculty (46%) expressed educating students with disabilities in 
the same classroom as general education students as harmful to students who do not have 
a disability. 

• A review of survey comments, focus group remarks, and interviews with district leadership 
reveals a high interest in inclusion, and views inclusion as a positive aspect for students with 
disabilities. Appraisal staff note that “some” inclusion is going well; special education 
teachers note that using paraprofessionals to support inclusion is going well, general 
education teachers note inclusion as positive, and campus administrators acknowledge 
inclusive efforts of collaborative teaching at grades 3 and 4 as working well.  
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• Faculty survey comments reflect many positive remarks concerning inclusion. Several cited 
the inclusion efforts at grades 3 and 4 as positive and made general remarks such as 
“inclusion is good,” or referenced individuals who provide in-class support as a positive 
aspect of services. 

• One worthy quote from the faculty survey stated: “Co-teach provides special education 
students with the best opportunity to receive grade level instruction and social interaction 
while still receiving needed support.” 
 

Finding 2 
Though inclusion is a stated preference and interest, this practice/philosophy is not 
supported in conversations with staff or by data regarding Least Restrictive Environment 
(LRE).  

• The percentage of students with disabilities spending 80% or more of the day in general 
education has declined over the last three years and is below state targets.  

• The percentage of students with disabilities who spend more than 40% of the day in regular 
education classes, for ages 6-11, has improved, though is not in compliance. State target is 
0%-10%, and the current Springtown ISD percentage is 14%. 

• It was reported that some “inclusion” kids are sent out of the general education setting with 
a paraprofessional rather than remaining in with peers. 

• One administrator noted that the school is unable to do inclusion because of the 
expectations of the general education teachers. 

• There was a comment regarding a need for another level of specialized support class for 
student that are functioning too high for the Life Skills Class yet too low for Resource. 

• Some general education teachers expressed that more “basic” classes and other pull-out 
services are needed such as content mastery. 
   

Finding 3 
Many faculty members reported in the survey indicated beliefs that inclusion is not a 
beneficial practice, and is harmful to students. Most comments regarding inclusion tended 
to focus on “how” to improve the practice rather than “why” the district is emphasizing more 
inclusive practices. These addressed the presence of support providers, planning between 
general and special educators, professional development, and class ratios of students 
needing support.   

• It was observed and expressed by faculty focus groups that in-class support providers 
(paraprofessionals) are frequently pulled and assigned to other duties such as substituting 
and covering for ARD meetings and ISS. Many comments and suggestions suggested this 
practice can be improved if the support provider was present in the general education 
setting. 
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• Others noted that using coaches to serve as support facilitators and collaborative teachers 
is also impacted by their necessity to be absent due to responsibilities with the athletic 
department. 

• General and special education teachers report that insufficient time to plan for instruction is 
negatively impacting inclusive practices, and common planning time is needed. 

• Improving teacher skill and competence relative to implementing inclusive practices and 
addressing the needs of diverse learners was also noted. The faculty survey revealed 61% of 
faculty agree that general education teachers are skilled in strategies to reach diverse 
learners; 83% of faculty agree that special education teachers have the necessary level of 
general curriculum content knowledge, and 75% of faculty agree that special education 
paraprofessionals are well skilled in fulfilling their roles. 

• A need for ongoing professional development relative to the structures of inclusive practices 
was also mentioned in focus groups and in survey responses. 

• The high numbers of students with disabilities in many general education inclusive 
classrooms was also observed and reported as a factor impacting the quality of services for 
students with disabilities in inclusive settings. In classrooms where there was a 
paraprofessional providing support, the ratios of students with disabilities to overall class 
enrollment was excessive.  

• There are additional students who may be struggling with the curriculum in some classrooms 
where in-class support is provided,  such as, students who are English learners, students who 
are designated 504, and students who are in need of intervention as determined by the RtI 
process. 

 

Finding 4 
The in-class support practices between collaborative teachers and support facilitation 
provided by paraprofessionals revealed practices by the two individuals that were 
considered positive in most classrooms.  

• Support facilitation provided by a paraprofessional was primarily viewed as the predominant 
type of in-class support delivery in Springtown ISD schools. 

• In two of three collaboratively taught classrooms, both teachers participated in presenting 
the lessons, and students asked questions to both teachers. This was 100% at the elementary 
level. 

• In 50% of the co-taught classrooms, teachers were not identified to specific students, while 
in the other 50%, it was evident that the special education teacher was there to work with 
the students with disabilities. 

• Two of three co-taught classrooms shared in classroom management and all shared the 
space/facility jointly. This too was viewed at the elementary level. 

• Nine of ten classrooms visited used the standards-based curriculum (TEKS) for instruction. 

• The use of paraprofessionals for in-class was frequently observed, and in 13 of 16 
classrooms, students with disabilities were seated among their peers, paraprofessional 
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support was provided in an unobtrusive manner, and paraprofessional proximity did not 
limit student to student interactions. 

 

Finding 5 
In-class support facilitation and collaborative teaching was observed throughout the district, 
and most classes exceeded the acceptable ratios for this practice. The assignment of the 
special education in-class provider to other duties is negatively impacting the quality of 
inclusive services for Springtown ISD. 

• The observer viewed 22 classrooms that were designated as having collaborative teaching 
or support facilitation.  In the five classrooms where two teachers were present (co-teaching), 
the ratios of special education students to total class was 6/24, 6/24, 8/21, 4/17 and 8/20. The 
acceptable ratio is no more than one-third of class, and these classrooms were within the 
acceptable ratios. 

• It is reported, however that some of these classrooms had additional students who may be 
struggling, yet are not identified, thus creating an overrepresentation of students with high 
needs. 

• In 7 of 14 classes where there was a paraprofessional providing in-class support, the 
numbers of students with disabilities exceeded the acceptable ratios for this type of service.  
The acceptable ratio for in-class support facilitation provided by a paraprofessional should 
be approximately 10% of the class. 

• In four of the support facilitated classrooms visited, there was only one student with a 
disability in the classroom. The remaining three classrooms were within acceptable ratios. 
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Theme 5 
Effective, Efficient, and Appropriate Use of Human and Capital 
Resources Supporting Compliance and Quality 
 
Goal/Standard 8: Springtown ISD is committed and maintains full compliance with local, state, 
and federal requirements relative to the identification and implementation of the Individualized 
Educational Program (IEP) of services for students with disabilities. 

Goal/Standard 9:  Springtown ISD ensures that human and capital resources are utilized in an 
efficient, effective and appropriate manner to maximize the services for students with disabilities. 

Providing a free and appropriate public education for students with disabilities is a complex 
endeavor requiring a high degree of stakeholder collaboration, a high level of staff knowledge and 
skills, and the provision of multiple appropriate and necessary human and supplemental resources 
to meet the legal mandates and best practice for this group. It is also a costly endeavor. Thus, 
districts are challenged to ensure responsible decisions are made regarding expenditures for 
special education services so quality is not sacrificed, and resources are sufficient, efficient and 
appropriate. 

As the following table illustrates, the percentage of budgeted expenditures in Springtown ISD for 
regular education is 67.1%, and the percent reported for special education is 14.98%. It also 
provides a comparison of Springtown ISD percentages with seven comparable districts. 

TABLE 7. SPRINGTOWN ISD 2017-18 SPECIAL EDUCATION BUDGETED INFORMATION BY STATE AND 
DISTRICT COMPARISON  

 
TOTAL REVENUE 

PER STUDENT ALL 
FUNDS 

OPERATING 
EXPENDITURES/ 

STUDENT 
INSTRUCTION 

REGULAR 
EDUCATION % 

SPECIAL 
EDUCATION % 

PROGRAM 
EXPENDITURE/SWD 

Texas 11,133 5317 60.09 15.21  

Springtown ISD 9,901 4,694 67.1 14.98 896 

 Alvarado ISD 10,361 4,646 64.81% 12.28% 745 

 Bridgeport ISD 10,567 4,775 55.18% 12.56% 837 

Castleberry ISD 10,855 5,515 59.69% 10.32% 740 

Decatur ISD 8,738 4,614 68.16% 11.15% 677 

 Kennedale ISD 10,912 5,275 66.22% 13.09% 900 

 Lake Worth ISD  11,834 5,221 63.93% 10.85% 746 

 Mineral Wells ISD  9,840 4,359 63.83% 16.48% 1,096 

Source: Texas Education Agency: 2017-18 Budgeted Financial Data and 2017 PBMAS 
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Accountability and funding matters require assurances that the district is making the very best use 
of available resources, while providing services to students with disabilities that are embedded in 
effective practices research. 

One of the most complex challenges facing special education is the determination of staffing needs 
at campus and district levels. Unlike general education, special education staffing is not formula-
driven. Students with disabilities receive a variety of services in a variety of ways from a variety of 
staff--all determined by IEP committees on a student-by-student basis. Special education is a 
service rather than a place; decision-making regarding the type and number of staff requires a 
process based on each student’s unique needs and the needs of the educators who teach them.  

The type and level of support needed for each student requiring special education and related 
services must be determined on an individual student basis. The level of staffing necessary to meet 
these needs is often impacted by numerous variables. These variables include, but are not limited 
to: 

• The commitment of teachers and administrators to shared ownership for all students; 

• The presence of a consistent, objective process for determining staffing needs, from pre-
school through high school, that results in appropriate and equitable staffing decisions 
across the system; 

• The degree to which teachers use research-based instructional strategies that increase 
participation and access to the general education classroom; 

• The degree to which teachers have the knowledge, skills and confidence to teach students 
with diverse learning needs, including students with disabilities; 

• The degree to which general education and special education teachers have the skills and 
the will to work in cooperative arrangements such as co-teaching, in-class support facilitation 
and collaborative planning; and, 

• The ability and willingness of administrators to organize the delivery of services through 
innovative scheduling and staffing practices. 

 
There are factors beyond sufficiency that impact students with disabilities. Efficiency, effectiveness 
and appropriateness of special education staffing also require special consideration. What may be 
considered an efficient use of staff may not be appropriate or even legal. This includes practices 
such as clustering students at one location for services or assigning students to a class or location 
that does not offer opportunities to interact with their non-disabled or age-appropriate peers. It 
also includes how the workload and caseload of special education staff impacts the instructional 
delivery and other services needed for students. 
 

FINDINGS 
There are six findings relative to this theme. 
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Finding 1 
Springtown ISD is not adequately staffed with special education teachers to deliver quality 
services to students with disabilities, especially in supporting students in the general 
educational environment, as well as addressing the caseload and workload of the special 
education instructional staff. Staffing allocations for special education specialized settings is 
considered adequate to rich.  

Sufficiency of staff refers to the adequate number of individuals required to provide a Free 
Appropriate Public Education (FAPE) for students with disabilities. To ensure all students with 
disabilities are provided FAPE in the Least Restrictive Environment (LRE), districts employ 
administrative staff, appraisal staff, related services, instructional professionals, and 
paraprofessionals for students requiring the following services: identification, evaluation/re-
evaluation, IEP development, instructional services and related services. 
 

TABLE 8.  STATE/REGION AND COMPARABLE DISTRICT STAFFING RATIOS FOR SPECIAL EDUCATION  
 

ENTITY SWD 
SPECIAL 

EDUCATION 
TEACHERS 

SWD/TEACHER 
TEACHER 

TURNOVER RATE 

Texas 467,611 30,361.9 15.4 16.4% 
Region 11 50,719 3,369.5 15.0 14.7% 
Springtown ISD 262 12.2 21.47 17.5% 
 Alvarado ISD 285 20.8 13.7 17.2% 
 Bridgeport ISD 197 14.8 13.3 17.2% 
Castleberry ISD 311 15.4 20.2 27.8% 
Decatur ISD 298 13.6 21.9 13.8% 
 Kennedale ISD 255 17.8 14.3 17.0% 
 Lake Worth ISD  308 21.5 14.3 21.6% 
 Mineral Wells ISD  280 24.3 11.5 26.5% 
Average   15.6 16.1 
Source: Texas Education Agency TAPR 2016-17 District Profiles 

• Springtown ISD student-teacher ratio for special education is 21.47, according to TAPR 2016-
17 profiles. 

• The student with a disability-to-special education teacher ratio for Springtown ISD is 
significantly higher than the state and region ratios. 

• The ratio is substantially higher than six of seven comparable school districts, and only 
slightly below one of seven. 

• There is a range in student with a disability-to-teacher ratio among the comparable districts, 
from a low 11.5 to a high of 21.9. 

• If Springtown ISD were to staff at the same ratio as the state, there would be 4.8 additional 
teachers. If they were to staff at the same level as the region, there would be 5.2 additional 
teachers. If they were to staff at the same level as the average of the comparable districts, 
there would be 2.6 additional teachers. 
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• The teacher turnover rate for Springtown ISD is higher than the state, region, and four of 
seven comparable districts. 

• Classroom observations revealed multiple classes where the number of students with 
disabilities exceeded acceptable ratios for services. 

 

Focus groups, faculty survey comments, and interviews noted the following relative to staffing 
sufficiency:  

• Clustering students with disabilities in a Pre-K classroom is becoming overwhelming because 
of the high needs and numbers.  

• Some special education teachers note a need for more specialized support, but there is not 
staff to provide it. 

• Many comments stated a need for more teacher assistance. 

• Several staff mentioned high numbers of students that are in general education classes for 
co-teaching or support facilitation that far exceed the acceptable ratios for this practice. 

• One reported that scheduling all students with behavior issues in one classroom is excessive. 
 

Finding 2 
The district’s current process used to determine staffing allocations should be refined by 
implementing an objective, student-centered, district-wide process for determining staffing 
needs for students with disabilities.  It should be the single mechanism for determining the 
need for and assignment of special education staff.  This will require coordination with the 
human resources department, training of all stakeholders, and supportive supervision of the 
process, but will ultimately result in ensuring appropriate human resources are available for 
students with disabilities. 

• Most districts in the country use a variety of methods for determining the number and type 
of staff required to meet the needs of students with disabilities. These include a principal 
request process that can results in inequities across the system and relies heavily on the 
effectiveness of each principal to argue his or her case for staff.  

• Many if not most rely on a ratio or formula-driven approach determines the number of staff 
required to meet the needs of students with disabilities on each campus. While adequate for 
making projections of numbers and cost, this method does not regard individual student 
needs. As a result, some classrooms are staffed very richly, while others with the same 
number of students may find staffing insufficient. 

• Some use a severity-index system determines the level of severity for students with 
disabilities, typically by disability category or other mechanisms, and assigns a staffing level 
per severity index. This approach has the same pitfalls as the ratio or formula-driven 
approach  

• Stetson and Associates, Inc. recommends Springtown ISD adopt an objective, student-
centered approach to determine staffing for special education. The support needs of each 
student are individually considered; effective instructional and behavioral supports are 
considered before personal supports; and, staff is assigned for specific reasons to provide 



A Review of Services for Students with Disabilities in Springtown Independent School District 

© 2018, Stetson & Associates, Inc.   Page 43 

specific services. This process also precludes inequitable assignments of staff and other 
resources across the district, which occurs in the absence of such a systematic approach.  

 

Finding 3 
Having adequate instructional material resources, including an understanding regarding the 
procedures for acquiring adequate materials, supplies, and resources for students with 
disabilities and the teachers who serve them, as well as related and support staff is a need 
for Springtown ISD. Additionally, having adequate facility space is an essential need 
impacting efficiency of services. 

CHART 7. FACULTY RESPONSE REGARDING MATERIAL RESOURCES 

• Fifty-six percent (56%) of total faculty responding to the survey indicated agreement with the 
adequacy of material and technology resources to meet the needs of diverse learners. 

• When considered by position, 50% of administrators and appraisal staff, 47% of general 
education teachers, 45% of teacher assistants, and 60% of special education teachers agreed 
with the statement. When viewed by level 48% of high school, 20% of intermediate school, 
57% of middle school faculty agreed with the statement, while elementary school agreement 
was a higher average of 79%.  

• Fifty-eight percent (58%) of total faculty responding to the survey indicated agreement with 
the statement regarding understanding the process to procure materials. When considered 
by position 83% of administrators, 50% of general education teachers, and 73% of special 
education teachers agreed.  When viewed by level, 78% of high school faculty, 32% of 
intermediate, 47% of middle, and two of three elementary faculty indicated over 80% 
agreement. One elementary indicated 38% agreement with the statement. 

• There were no remarks in the faculty comments on the survey regarding adequacy of space 
and materials, however focus group remarks revealed the following regarding materials and 
facility adequacy: 

o Administrators acknowledge space and facilities as an issue, noting that the schools are 
“maxed to capacity.” 

o Appraisal and SLP report they are sharing a storage closet with no phone or windows to 
provide services. 

o Comments were made regarding access to technology resources being an issue.  
General education teachers noted there is no technology for students with disabilities, 
appraisal/SLP note internet services are weak and they have limited access to printers, a 

58%

56%

42%

44%

0% 20% 40% 60% 80% 100%

F Q23.  I understand the process for which we procure
materials needed to educate students with diverse needs on

my campus.

F Q22. My district provides adequate resources (curriculum
materials, technology, equipment, etc.) to enable me to meet

the diverse needs on the campus.
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special education teacher reported she has no access to general education textbooks, 
and a general education teacher noted that when a student leaves the classroom for 
pull-out services the materials used in the specialized setting is not aligned with the 
classroom materials. 

 

Finding 4 
The practice of using paraprofessionals as substitutes and pulling them for additional duties 
is negatively impacting the quality of services and is an inappropriate use of staff. A related 
issue is the practice of assigning coaches to work in special education. While their expertise 
is not in question, they are frequently absent due to athletic events, and their availability to 
be scheduled when services are needed is also compromising efficient practice. 

• Paraprofessionals are viewed as a positive resource in supporting the districts efforts to 
provide services for students with disabilities. 

• It is widely reported they are frequently pulled to work as substitutes, and to cover for ARD 
meetings and other duties in the school. This prevents students from receiving the support 
they need and that is required in the IEP. 

• It also impacts the classroom in general, overtaxing the teacher who is left without support 
for students who need it. 

• Similar remarks were provided that referenced using coaches as special education in-class 
support providers. 

• Most absences are due to athletic events, and not able to be scheduled at high-needs times 
of day. 

 

Finding 5 
The district appears to be under identifying students in need of special education services. 
The numbers of students with disabilities in Springtown ISD has declined, while the 
numbers of total students have increased.  
 
TABLE 9.  INDIVIDUAL SCHOOL DISTRICT ENROLLMENT COMPARISONS FOR STUDENTS WITH 
DISABILITIES  

 TOTAL STUDENTS STUDENTS WITH A 
DISABILITY 

% SWD 

Springtown ISD 3,476 267 7.6% 
 Alvarado ISD 3,723 286 7.6% 
 Bridgeport ISD 2,088 198 9.4% 
Castleberry ISD 4,003 312 7.7% 
Decatur ISD 3,134 303 9.6% 
 Kennedale ISD 3,140 269 8.5% 
 Lake Worth ISD  3,507 312 8.8% 
 Mineral Wells ISD  3,265 283 8.6% 
Average of Seven   8.6% 
Source:  Texas Education Agency 2017 PBMAS Reports  

• Springtown ISD is below the national average in enrollment for students with disabilities. 
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• The district is below the state and Region 11 enrollment percentage for students with 
disabilities.  

• Enrollment percentages for students with disabilities among the comparable districts range 
from 7.6%-9.4%, with an average enrollment of 8.6%. 

• Springtown ISD has a lower enrollment percentage of students with disabilities than six of 
seven comparable district. 

• Springtown ISD has a lower enrollment percentage of students with disabilities than the 
average of comparable districts.     

• The following table reflects the trends in enrollment, teachers, and students with disabilities 
over a five-year period: 

 
TABLE 10.  FIVE-YEAR ENROLLMENT AND ACCOUNTABILITY RATINGS IN SPRINGTOWN ISD 

YEAR TOTAL STUDENTS SWD ACCOUNTABILITY RATING 
2012-13 3,452 322 Local Interventions Implemented 
2013-14 3,374 293 Completed: Routine Follow-up 
2014-15 3,353 294 Needs Intervention 
2015-16 3,402 267 Needs Assistance 
2016-17 3,470 262 Needs Assistance 

Increase/Decrease +18 -60  
Source: TAPR 

• The state of Texas has very recently been under federal scrutiny regarding under 
identification of students with disabilities, and is in the process of implementing a plan of 
corrective action to address the issues with under identification. 

• Springtown ISD has had a slight increase in overall student enrollment of 18 students since 
2012-13. However, the data reflects a fluctuation in total student enrollment, with a 
consistent decline in the enrollment of students with disabilities.  

• The district enrollment of students with disabilities has decreased by 60 students. This 
represents 18.6% decrease over five years.  

• Possible reasons for this decrease in enrollment as revealed in conversations and in focus 
groups include: 

o It was reported that schools are reluctant to refer students for special education 
assessments. 

o Complications and misunderstandings regarding the RtI process may be preventing 
students from being referred.  

o Some feel that referring a student will not make a difference. 
o Some are frustrated with the referral and feel that special education appraisal are 

gatekeepers in the process. 
o There are several inexperienced teachers who may not fully understand the referral 

process. 
o Some do not want to do the paperwork required for the referral process. 
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Finding 6 
Springtown ISD relies on an array of categorical options for students with disabilities, where 
district special education teachers, paraprofessionals, and support staff are assigned to 
support students in a particular program, rather than at a particular grade level or subject 
area. This “categorical” model of staffing is viewed as inefficient, as it prevents a broader use 
of staff. 

• Students, teachers, and paraprofessionals are referred to by the “program” of services, and 
appear to be richly staffed in most specialized settings. 

• Categorical assignments result in special education teachers’ and paraprofessionals’ time 
being divided across multiple grade levels or subjects. Some are spread too thin, while others 
“over-support” general education classrooms.  

• Use of a categorical approach to assigning staff prevents the flexible use of staff and a “split” 
within the special education department at a school.  

• It also contributes to issues of ownership and shared responsibility where students in 
specialized settings are viewed as members of the program rather than their enrolled grade 
level. 
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Conclusion and Recommendations 

 
The review of services for students with disabilities in Springtown ISD represents an inquiry into the 
status of present services and the perceptions of multiple stakeholder groups. This report was 
developed with the active participation of Springtown ISD central office staff, special education 
leadership staff, and all schools within the district. It also included numerous survey respondents 
and focus group participants. Stetson & Associates, Inc. greatly appreciates the assistance and 
candor of all involved in the process. 

Springtown ISD is to be commended for taking positive steps to ensure effective and equitable 
practices are in for students with disabilities. Throughout this report, we named positive practices 
that currently exist and recommended changes we believe will build upon the foundation already 
created.   

RECOMMENDATIONS FOR SHARED RESPONSIBILITY 
 

1. Continue to reinforce the Springtown ISD commitment to quality services and continuous 
progress for students with disabilities. Invite a stakeholder group to review the 
recommendations of this report and formulate a strategic plan of action to demonstrate this 
commitment to improved quality. 

2. Formally acknowledge the quality care, concern, efforts and dedication of the staff, including 
administrators, teachers, teacher assistants and support providers on behalf of all children, 
especially children with disabilities.   

3. Address any issues of shared responsibility and ownership by opening a dialogue, providing 
training to faculty, and promoting time for more collaboration. Send a clear message that shared 
responsibility for all learners is non-negotiable.  The evaluators can provide a list of resources 
and activities to the district to assist at the campus level.  There are at least five professional 
development activities designed to promote shared ownership.  

 
RECOMMENDATIONS INSTRUCTIONAL EXCELLENCE 
 

1. Continue to provide focused efforts on instructional delivery that connect best practices for 
students with disabilities with best practices for all students, such as: multilevel instruction, 
flexible/cooperative grouping, integrated use of instructional technology, activity-based 
learning, peer tutoring models, and positive behavioral supports.  

2. Include special and general educators in training regarding the models of instructional delivery, 
going beyond mere strategies, and provide a framework for selecting and designing instruction 
that will bring learning within the reach of all students. Practices such as Universal Design for 
Learning (UDL) and Differentiated Instruction (DI) can provide a framework to design and 
implement lessons that include all learners.  

3. Adopt a system-wide framework for lesson design and planning that focuses on the general 
curriculum standard/objective, considers multiple activities for instruction, addresses grouping, 
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and integrates technology and assessment. The lesson design should also address adjustments 
for certain learners, including accommodations, modifications, and in-class supports, when 
appropriate.  

4. Create and encourage opportunities for general and special education teachers to collaborate 
effectively in planning lessons for all learners. A common framework for lesson design would be 
an important first step.  However, scheduled time for planning is critically needed. 

5. Provide a clear description of quality instructional standards of services for students with 
disabilities that must be met on each Springtown ISD campus. This ensures basic consistency 
across all schools, provides a floor of equitable services, and facilitates student transition from 
school-to-school and level-to-level. Through site-based decision-making, principals and faculty 
will still have latitude to adopt campus-specific approaches, but under an umbrella of 
guaranteed quality and legality. 

6. Provide targeted training and information for principals and key central office personnel 
regarding these quality standards. Provide the standards in a simple format, enabling each 
campus to conduct its own review of current status. 

7. Investigate further possible needs of teachers relative to instructional resources for diverse 
learners.  Though teachers noted this as a concern in the faculty survey, there were limited 
comments as to what resources are needed by teachers to support diverse learners other than 
additional technology. 

8. Develop or refine school-wide and classroom systems of positive behavior supports and 
intervention (PBIS). Though classroom expectations and/or rules are posted in many 
classrooms, a consistent school-wide system that establishes rules and norms, explicitly teaches 
desired behaviors, and positively acknowledges student behavior is needed. 

9. Provide general education content training and supportive material resources for special 
education staff who teach in specialized settings to increase knowledge of the general 
curriculum, thereby increasing their value to general education teachers and promoting better 
curriculum alignment in specialized settings. This training should incorporate the skills learned 
in developing standards-based IEPs to further support special educators in ensuring students 
with disabilities receive appropriate instruction in the general education curriculum, regardless 
of the setting. 

10. Investigate the factors regarding the Response to Intervention (RtI) process in view of mixed 
agreement regarding its effectiveness in the district. There are three factors regarding this 
process. First, it is viewed as inconsistent across the district. Second, solid Tier 1 instruction is 
not prevalent across the district and, without grounded Tier I instruction, it is difficult to 
determine other levels of interventions. Third, the relationship between RtI and special 
education referral must be clarified.  Some view RtI as the road to special education, while 
others view it as a roadblock to assessment. It is highly possible that an inefficient RtI process 
is impacting the under identification of students with disabilities in Springtown ISD. 

11. Continue a systematic process for providing professional development with follow-up technical 
support for all teachers and paraprofessionals based on the needs identified in this report.  
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Provide the training through formal and informal methods such as large group, small group, 
technical support, job-embedded practices and online learning. 

 
The relationship between the quality of instruction in both general and special education 
classrooms, including the quality of in-class support in inclusive settings, is direct and 
foundational. Educators must accept that student performance can only improve when classroom 
instruction and support improves.   

RECOMMENDATIONS FOR PARENT AND FAMILY INVOLVEMENT 
 

1. Increase parent involvement and awareness by encouraging participation in the review of this 
program evaluation, and the development of action steps to implement recommendations. Use 
the suggestions offered by parents in the surveys as a means to address their needs. These 
suggestions are viewed as a positive reflection of parent interests rather than a complaint or 
negative reflection. 

2. Invite and involve parents in future pertinent professional development and information 
sessions that result from their recommendations, especially those sessions that promote 
systems change. 

3. Acknowledge positive findings regarding the level of parent knowledge, and appreciation of 
support at the school level.  

4. The district is encouraged to employ ongoing methods to gauge parent satisfaction especially 
concerning the ARD/IEP process. This includes a brief survey following each IEP meeting, a 
review of the number of parent contacts/complaints to administration by topic, and attendance 
rates at IEP meetings and other functions.  

RECOMMENDATIONS FOR INCLUSIVE PRACTICES 
 

1. Provide a system-wide training for inclusive practices that will address a common vision, models 
of support, instructional practices, decision-making, staffing and scheduling, and collaboration.  
With this approach, the district will have a consistent focus and delivery of special education 
services that will ensure consistency, equity and improved compliance with the LRE provisions. 

2. Improve the approach to inclusion by adopting a system-wide model that addresses a common 
vision, understanding and benefits, expected instructional practices that promote inclusion, a 
continuum of supports, and a model for staffing and scheduling to ensure implementation. 

3. Provide training and follow up to general and special education regarding the provision of in-
class support and collaborative teaching. 

4. Ensure that general and special educators have planning time so they may prepare lessons, 
discuss student needs and determine how they will share in the delivery of lessons in the 
classroom.  This will ensure an equitable use of staff. 

5. Continue to build the skills of special education teachers in deepening their understanding of 
the content knowledge for the areas in which they provide in class support.  This may involve 
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formal professional development relative to the curriculum and or an ongoing dialogue 
regarding the topics to be covered in the curriculum. 

RECOMMENDATIONS FOR EFFICIENT AND APPROPRIATE USE OF RESOURCES 
 
1. Implement an objective, student-centered staffing model across the district that will provide 

equitable services and supports for students with disabilities, provide appropriate levels of 
staffing based on student needs, and ensure that resource allocations result in the most efficient 
use of personnel. This will require a shift from ratios and/or multiple processes for requesting 
additional staff, and will address the current reliance on categorical staffing models. Involve the 
human resources department in this process. 

2. Apply this model to address the sufficiency of teachers, specified in Finding #1 of this report. 
Currently there are insufficient teachers to implement inclusive services at all levels, where the 
in-class support ratios exceed recommendations, and the less than satisfactory instructional 
delivery by the second adult in the classroom is creating difficulties in reaching the full range of 
learners. It is important to note that the term “less than satisfactory” delivery is not referring to 
the personnel, rather it is referring to the primary use of the one-teach/one-assist structure due 
to either lack of common planning time or lack of training in other structures. 

3. Consider adding teachers and or paraprofessionals in view of the needs identified in Theme 5 
of this report.  There is insufficient staff to provide the level of in-class support needed for 
students within acceptable ratios at all schools.  

4. Training and support for the non-categorical approach and the decision-making process for 
determining staffing and scheduling must be provided to each principal/campus administrator 
responsible for staffing and scheduling.  It also must involve special education leadership to 
support each schools’ efforts.  Provide training and technical support for Springtown ISD 
principals and selected faculty members to provide a consistent understanding of the process. 
Offer technical support each year for schools to assess student needs for personal assistance, 
and create an initial schedule for special needs in advance of the master scheduling process. 
This will facilitate more opportunities for common and protected planning time.  

5. Build campus skills to support the adoption of the new process and ensure it is followed. The 
special education director and coordinators will be able to step away from specific campus 
staffing decisions and serve as a resource to the process, and as a means of accountability to 
ensure the process is followed correctly. 

6.  Provide clear, consistent guidelines and/or clarification of the budget and materials allocation 
process and procedures for procurement.  Delineate the roles, responsibilities regarding 
requesting, purchasing and disseminating needed materials.  Determine the responsibilities of 
campus leadership and the responsibilities of central special education leadership regarding 
materials and supplies.  

7. Monitor the adopted scheduling process to ensure students are clustered appropriately, within 
acceptable ratios, and teachers are assigned after students’ needs are determined. 

8. Evaluate the effectiveness of the Springtown ISD’s Response to Intervention (RtI) process. Work 
to ensure the intent of the process is understood as intervention support for any student in 
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need, and not a vehicle for moving toward special education referral. The process should 
include: identification of research based intervention materials; guidance on establishing a 
campus level intervention team; development of data protocols to support monitoring; 
guidance on how to establish fidelity to interventions; and, suggested timelines and 
collaboration with special education staff that will lead to timely and appropriate referral for 
testing.  
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